[bookmark: _GoBack]Summary of Ways with Words  by Shirley Brice Heath, 1983.

In the 70’s, she was working with educators in the Piedmont Carolinas.  They began to wonder:
· How did children learn to use language in their local communities?
· How did what they learned affect their interactions in school and in their jobs?
· Why did the children from some of the outlying communities often have trouble performing in school?

She and the teachers in her town studied how students from three different communities used language. Children from these three very different communities all attended the town’s schools.

· Trackton
· Small community of mill houses 
· African-American
· Many residents worked at the textile mills, as auto mechanics or did domestic work.

· Roadville
· Small community of mill houses
· White
· Many residents worked at the textile mills

· The Town
· Residents were both African-American and white.
· Members of both groups were more likely to have professional jobs.

TRACKTON
· Uses of language in Trackton
· Most communication in the community happened orally.
· Babies were held and included in all activities in the community.
· Babies and young children were seldom talked to directly or explicitly taught language.  Instead, they gradually learned to join in the flow of language around them.
· Storytelling was a form of entertainment 
· good storytellers knew how to hold the audience’s attention.
· Stories were often embellished.

· Uses of Reading in Trackton
· Houses usually didn’t have books or magazines, other than the Bible and texts from school or church.
· Reading was a public and group affair, and texts were read out loud and discussed.
· Reading alone was frowned upon.  People who read alone were viewed as being anti-social (191).
· People would read to learn – they would read to get information they needed.
· Children learned to read signs, packaging, and instructions.  Adults read correspondence from the government, school, or church.
· “Authority in the written word does not rest in the words themselves, but in the meanings which are negotiated through the experiences of the group” (196).
· Children “remembered print from re-creating its scene and its use” (233) – texts were contextualized in social situations.

· Uses of Writing in Trackton
· Writing was used to convey factual information, such as recording financial information or for church bulletins or reports.
· Or it was used when oral communication wasn’t possible or would be embarrassing, such as letters to distant relatives or correspondence with the school.

· Other Cultural Practices in Trackton
· Items were used for different purposes, by different people, at different times.  Children learned to improvise.
· Most events didn’t follow a set schedule.  One event usually flowed into another.
· Children were often brought up by several relatives – they might spend weekdays with their mother and weekends with their father.  Or they might spend one week a month with their father and the rest of the time with their grandmother.  

ROADVILLE
· Small community of mill houses
· White
· Many residents worked at the textile mills

· Uses of Language in Roadville
· “We grew up with a lot of shoulds in our house, ‘You oughta do so and so. . .” (267).
· People talked to babies using “baby talk.”  Babies/toddlers were encouraged to begin saying words.
· Children were taught to “pay attention, listen, and behave” (127). 
· Children were asked factual questions, such as “What is that called?”
· -- They were expected to give answers that were “right”.
· Children were expected to demonstrate good manners by saying things in the appropriate way.
· “Now don’t tell me no stories. . .” Stories were seen as lies and lies were seen as a sin.


· Uses of Reading in Roadville
· People valued reading as something people should do “for their own good” (219).
· Adults routinely read “bedtime” stories to children, but they stopped reading with their children after their children started going to school.
· After about age 3, children were expected to “learn to listen” and learn quietly and passively.
· Children learned to “listen, learn, and repeat” – they were asked “What is. . .?,” and “what happened?” questions about texts and were expected to provide the “right” answer (226).  
· There was rarely a connection between reading and action.  
· Everyone talked about reading, but few people did it outside of church or school activities.
· When people did read, they rarely acted on what they’d read.

· Uses of Writing in Roadville
· People wrote letters to distant relatives.  Letters usually followed a specific form, and there was a “right” way to write a letter.
· Writing conveyed factual information such as church schedules, financial documentation, or the weather and happenings in the family.
· Children were given coloring books and writing books and were encouraged to write correctly and color in the lines.  They were told they would need to do this in school.
· Other Cultural Practices in Roadville
· “A place for everything and everything in its place. . . a time for everything, and everything in its time.”  -- Things were used for specific purposes, and were uses at specific times.
· Days and events usually followed a specific schedule.
· There was a “right” place to put things and a “right” way to use things.
· Most children lived in nuclear (traditional) families.   There were specific things babies and children should have.

THE TOWN
· Residents were both African-American and white.
· Members of both groups were more likely to have professional jobs.

· Uses of Language in the Town
· “Almost from conception, the baby is treated as a potential conversationalist” (245).
· Babies were fondled less and talked to more.
· Children were treated as individuals and were expected to answer questions that the adult didn’t know the answer to, or to explain events that the adult didn’t know about, such as what they had done in preschool.
· Imagination, such as making up a fantasy story, was praised.


· Other Cultural Practices in the Town
· Families were active in community organizations, such as churches, clubs, or athletic groups, and these formed the basis of many social connections.
· Extracurricular activities were carefully planned and highly scheduled.
· Children were taught to “fit a schedule” (245).
· Children were taught to “get ahead” through individual skill and accomplishment.
· competition and entitlement: people who are successful worked hard and “deserved” their success.
· Many adults continued their college education and earned advanced degrees as a way to better themselves and improve their public image and their financial opportunities.  
· Education was important and was something everyone did.

· Uses of Reading in the Town
· Everyone in the community was surrounded by, and constantly used and referenced, written texts.
· People read for pleasure, to learn how to do something, or to get information from other members of the community.
· Reading was interwoven with people’s lives.  It was used, discussed, and acted upon.
· Children learned to listen as a text was read, and then discuss and elaborate on the ideas in it.
· Adults “scaffolded” children’s interactions with texts.  “Knowledge from the story and from the child’s background are constructed together” (255).
· “Children learn in book-reading exchanges to name, hold and retrieve content from books . . . and other written texts” (256).

· Uses of Writing in the Town
· Many townspeople wrote as part of their jobs.
· People used writing to help themselves remember things.
· Writing could document important events or codify information to make it official.
· People used different kinds of writing for different purposes and audiences. 
· Children learned to read different kinds of writing in different ways.
· Culture and Uses of Literacy in the Town
· Professional adults had to both receive directions and give them to others – literacy was a way to receive information, a way to generate new information, and a way to transmit information to others.  
· This give-and-take structure was used even with young children.
· A mill executive might read directions from a central office, call the central office and discuss the directions, and ask questions about the reasons and goals for specific directions.  He might then interpret the directions to his staff and direct how they followed the directions. (261).
· These “logical” ways of proceeding were passed on to children.
